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Engage (competency 6)

“Effective principals work with families,
prekindergarten programs and community
organizations to build strong PreK-3 linkages.”
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“Parents are children’s first and most enduring teacher’

* How does this impact the culture of your school, district,
etc.?

e How would you convince a parent, a staff member, a
colleague, a superintendent, that this is true?

e How does our work, our actions, reflect our beliefs in the
role of families, in their importance, etc.?
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Three Areas of Focus

1. The importance of parents/families

2. Recognizing the depth of the school challenge

e Child outcomes

e School culture and prioritizing families

3. Building our PreK-3 system to include comprehensive,
authentic family engagement
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By the numbers...

Age 2

e Age by which poor children are already behind their peers in listening, counting, and
other skills essential to literacy.

Age 3

e Age by which a child’s vocabulary can predict third grade reading achievement.
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Cumulative vocabulary words

Word Gap == \/ocabulary Gap

“By age 3, some children were as far above the average in vocabulary
resources as other children were below; we saw a widening gap beginning

as early as age 24 months.” Hart & Risley, 1995
« Fernald et al. 2013 found that the widening gap starts even eatrlier.
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Figure 2 Mean number of spoken words reported on the
MacArthur/Bates CDI by age and SES (HI). Error bars represent
SE of the mean over participants.

Fernald, Marchman, & Weisleder, 2013

Click here for link to presentation slides from Rachel Romeo



https://cdn2.hubspot.net/hubfs/3975639/Rachel%20Romeo%20Webinar/Romeo_LENAwebinar_03-29-18.pdf?t=1522787427197&utm_campaign=Conversational%20Turns%20paper&utm_source=hs_email&utm_medium=email&utm_content=61837882&_hsenc=p2ANqtz-8ErFfyGu1n-krLyHtr9LsRtu3ljPAquhwDIEM0-3d6CONhrzu7fsqLvpsszv5VJZsQfPmytezWGdT1ozk2g-lZTijnMLxMtgBR-HMU618huarSfls&_hsmi=61838022

Lessons from Longest Study on Human Development

https://www.ted.com/talks/helen_pearson_lessons_from_the_longest_study on_human_development?utm_campa
ign=tedspread&utm_medium=referral&utm_source=tedcomshare
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Disparities in 3" Grade Reading Proficiency
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Community and Family Factors that Impact Outcomes

Quality Schools
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expectations

High parent
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expectations
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World's Best
Workforce

All third-graders can
read at grade level.
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closed.

All children are ready

for school.




The Point...

Don’t

Foraet “Families matter for

the Families
aal= | virtually every child and
- youth outcome.”

Pekel et al., 2015
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Wanda Pratt

https://www.youtube.com/watch?v=YV7sbaHWIaQ
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School Challenges and Family Engagement

Recognizing the depth of the school challenge
1. Current engagement levels
2. Child outcomes

3. Current practices and culture
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School Challenge #1: Engagement

Student and Family Engagement through School Years

Kindergarten High School

—Student =—Family

Leading for educational excellence and equity, every day for every one. | education.state.mn.us
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School Challenge #2: Child Outcomes

State Prekindergarten Effects on Early Learning at Kindergarten Entry: An Analysis of Eight State Programs

AERA Open

Apri-June 2018, Vol 4, No. 2, pp. 116 o . .
DOI: 10.1177/233283841 5766291
estimated effects on emergent literacy were almost
State Prekindergarten Effects on Early Learning at Kindergarten
Entry: An Analysis of Eight State Programs

e uniformly large — but estimated effects on math were

Kwan

moderate, and estimated effects on language were
smallest.”

Carollee Howes
University of California, Los Angeies

crams. A
grams appear 1o effects. e offer recommendations for more rigorous. regs

Seyimiv “large boosts to deep learning in language and math seem

(prek) estab- and states? More tentatively, we ask if pattems
lished in 43 states and the Disirict of Columbia (Bamett et al.,  AcT0SS these s suggest Ay explanations for the observed

mETTTL IS e more likely to lead to long-term gains in achievement and

gram:
children to better prepare them for school success. Rigorous  onlly effects at kindergarten entry; these effects have some rele-

studies high-quality prek ed vance for those concemed with longer-ierm outcomes. Some
can improve children’s learning and development in both the  Stdies indicate that larger initial gains predict larger long-tsm

short and long tems, but public preK programs haveenaverage  gains, and initial gains for some skills may be more strongly

performed designed persisien: gains (Bailey et al, 2017; Bameit &

(Camili, Vargas, Ryan, & Barnett,2010; Duncan & Magnuson,  Frede, 2017; Hill, Gamley, & Adelstein, 2015). .

2013). The extent to which today’s state preK programs pro- Overthe past 15 years, state-funded preK. programs have

duce the tyDes and magmitudes of effects associated with per-  more than doubled in size to enroll about 1.5 million chil-

sisteni academic improvements in smallerscale studies  dren. Nearly one third of the nation's 4-year-olds enrall in
‘remains unclear (Bailey, Duncan, Odgers, & Yo, 2017). these programs, which primarily serve children at age 4

T e R particularly predictive of literacy success beyond Grade 3.

eracy, and mathematics? To what extent do effects vary across  result is a wide fanpe of stuctural (e.g., teacher

(6) W& | Creative Commons Non Commercial CC BY-NC: This article is dstributed under the tems of the Creative Commons

use, d distribution of furt i atributed a3 specified on the SAGE and
Open Access pages (lttps:

http://nieer.org/2018/03/29/new-research-pre-k-surprising-findings
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Cumulative vocabulary words

Word Gap == \/ocabulary Gap

“By age 3, some children were as far above the average in vocabulary
resources as other children were below; we saw a widening gap beginning

as early as age 24 months.” Hart & Risley, 1995
« Fernald et al. 2013 found that the widening gap starts even eatrlier.
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Figure 2 Mean number of spoken words reported on the
MacArthur/Bates CDI by age and SES (HI). Error bars represent
SE of the mean over participants.

Fernald, Marchman, & Weisleder, 2013

Click here for link to presentation slides from Rachel Romeo
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Language-Related Brain Function

Summary and Discussion

« “Conversational turns (but not adult words alone) are associated

with Broca’s area activation during language processing.
- These measures mediate the achievement gap in language sKills.

P T ” + Why Broca’s Area?
Beyond the “30-Million-Word Gap Y ”
Children’s Conversational Exposure is Associated « Convergence zone” of smaller elements of language (e.g.,
with Language-Related Brain Function phonemes, words) are unified into a coherent whole (Hagoort, 2014)

« Task (natural language processing) requires integration across
phonological, semantic, and syntactic units

Rachel R. Romeo, MSc, CF-SLF - Greater activation = “deeper engagement” with language?

Massachusetts Institute of Technology
Harvard University

« Why conversational turns?
+ Incorporates exposure quality as well as quantity

« Language development relies on social interaction (kuni, 2007)
 Increased opportunity for language “practice”

4/9/2018 Leading for educational excellence and equity, every day for every one. | education.state.mn.us 16



School Challenge #3: Culture

* Changing families, changing priorities
* From involvement to engagement

o Skills, knowledge, and attitudes

e Dual-capacity framework

4/9/2018 Leading for educational excellence and equity, every day for every one. | education.state.mn.us 17



Fine-Tuning a Mindset

“process of fine-tuning a mindset — a deliberative and critical
way of looking at the world thereby impacting very decisively
the way one acts in the world. Essentially this process is
ideological ‘based upon alternative views of the world and the

nature and form of schooling that will build that world’ (Slee,
2011, p.25).”

Including Inclusion: Exploring inclusive education for school leadership, Keynote article for discussion,
2013, Dr. Gerry Mac Ruairc, School of Education, University College Dublin, Ireland

3/29/2018 Leading for educational excellence and equity, every day for every one. | education.state.mn.us 18



Changing Our Mindset, Changing Our Approach

“We offer many opportunities for parents, but they just don’t show up”

“We won’t respond to any parent emails about your daughter’s playing
time. We want the girls to learn to advocate for themselves”

Frogs with five legs, Minnesota’s walleye decline, honey bees... What?

4/2/2018 Leading for educational excellence and equity, every day for every one. | education.state.mn.us 19



Systemic PreK-3

Building our PreK-3 system to include
comprehensive, authentic family engagement

4/9/2018 Leading for educational excellence and equity, every day for every one. | education.state.mn.us 20



Development in Context

Exosystem

The individual
Health Sex

services Age
Health
etc.

Social welfare service®

Chronosystem
Patterning of environmental
events and transitions over the

life course; sociohistorical
conditions

Time
(sociohistorical
conditions and time
since life events) -~

Copyright®The McGraw-Hill Companies, Inc. Permission required for reproduction or display.
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Systems Approach for Better Education Results (SABER)

What do parents and children need to develop healthfully?
Parents/ Pregnant Children
Caregivers Women Transition fo
Eirth Age 2 Ags 4 Age £ primary sohool
Positive |Social and Child Bint: What Matters Most for Early
arenti . registration .
s | Protection i Childhood Development: A
Enforcad domastic violence laws, provisions in judiciz] svsem to protact vouns children child walfre system | F ra mework Pa pe r
- Prenatal Care Expandad program of The World Bank, Systems
Parent education «antenztz] visits immunizations .
omchitdhazlin |, | (atfesst4). Approach for Better Education
and davelopment «zkillzd Well-child visits{(growth monitoring and pramotion)
attendants at | I Results (SABER)
- dalivery
Brezstizeding
promotion, Prenztz] nutrition || Exclusive brezstizeding
complementzry Mutrition | -folic zcid until & months;
PEeding, distary ~ifon complementary Bading
diversity supplementztion toagel
=jodins
Early stimulation | Vitzmin A, iodine iron,
importancs of
formal early Education - _ ECCE znd preprimary sducation
leaming | Earty stimulation to promote school readiness
Center-basad interventions should be coordinatad with sxisting Az mors children sngoll in preprimany
intervention opportuniti=s (often opportunitiss through the hezlth sactor school, center-basad programs can be used
&= strongest) Home-visiting programs should 2lsobs considersd. to resch increasing nuabers of children
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UChicago Consortium

o The Measures Are Grouped into 6 Essentials for This Study

« In many ways, these align with the placement of measures into essentials on the K-12 5Essentials survey.
« However, parents’ responses to the survey indicated different perspectives from teachers’ responses.

+ Therefore, we created a sixth essential to test in our validation analyses: parent voice.

SNAPSHOT FIGURE 2
Measures Included in the Early Ed Essentials

ESSENTIALS MEASURES ESSENTIALS MEASURES

Effective
Instructional
Leaders

Ambitious
Instruction

Collaborative ’ - n Involved
Teachers o : Families

Supportive . ons"* Parent
Environment « Positive Learn "ate* Voice

Note: * New ECE measure {not on K-12). A pdapted s ghtly from K-12 measure. P Parent survey measure. All other measures are on the teacher survey.

1 Bryk, Sebring, Allensworth, Luppescu, & Easton (2010). 2 nttps:/fuchicagoimpact.org/tools-training/5essentials

Leading for educational excellence and equity, every day for every one. | education.state.mn.us
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Supporting Parents

e Elevate awareness, scale what works and take down silos.

e Build on existing programs and funding streams that
impact parents and children.

* Promote collaboration and innovation across government
agencies and through public-private partnerships.

me e Strengthen parent supports through health care and
home visiting. (two generation programs)

Nemours, Children's Health System

e Support parents and providers who care for children.

3/29/2018 Leading for educational excellence and equity, every day for every one. | education.state.mn.us 24



Hoover-Dempsey & Sandler Model

LEH’EI 1 Personal Motivators

Parental
Parental
Efficacy for
Role ,
Construction Helpmg
Student
for .
o Succeed in
Involvement
School
4/2/2018

Parent’s Perceptions of Invitations

General
School
Invitations

to be Involved

Specific
Invitations
from
Teacher(s)

Specific
Requests/
Invitations

from

Student

Life Context Variables

Parental
Knowledge &
Skills

Leading for educational excellence and equity, every day for every one. | education.state.mn.us

Parental
Time &
Energy

Family
Culture
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LENA (Language Environment Analysis)

LENA

Building brains through early talk

Home  Categories r

Beyond the 30 Million Word
Gap: A Conversation with
Rachel Romeo (Recorded
Webinar)

JULY 20, 2017 01:56

LENA Grow Talking Tip: Diaper
Change with Infants

2017 LENA Early Language Conference
Plenary Speaker Highlights

LENA Conference 2017: Plenary
Speaker Highlights

ART

FEBRUARY 10, . 2017

LENA Start: Program Overview
for Parents

Search Videos

LENA Start Talking Tip: Singing
and Rhyming (Toddler)

4/5/2018

Our mission is to accelerate language
development in children birth to
three, in order to improve their
cognitive, social, and emotional
health and to close opportunity gaps.

http://videos.lena.org
https://www.lena.org

Leading for educational excellence and equity, every day for every one. | education.state.mn.us 26
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Parenting Education

Resources, Sharing, Collaborating

WELCOME

Adoptive Parents

Adult Learning Theories
Attachment
Bedwetting

Behavior Issues (click to expand)

Birth Order

Boys

Child Care

Children w/ Special Needs (click)

Chores & Allowances

Class Evaluation
Collaborations (click to expand)

Coparenting
Corporal Punishment

Couples (click to expand)

Crying
Culture

Development (click to expand)

Developmental Delays
Discipline

Divorce

Eating

Employment & Workplace
Ethics

Faith/Spirituality

Families (click to expand)

Family Activities
Family Engagement
Family Risk Factors
Fathers

Fears

Family Engagement Modules

S[] brown343 | My account Kl

T

EC Administration MHSA MM Parents Know MM Prek-3

Family Engagement Professional Learning Modules

How to Use this Resource PLCs || Essential Links and Books || Contact Us

Overview

"By age 18, children have typically spent only 13% of their waking lives at school; families have a role in shaping the remaining 87%."

- Education Policy Studiez Laboratony—School Reform Fropozailz: The Reszearch Evidence, as cited in NASA's NES Family involvement Handbook

Successful schools recognize that parents/families are children’s first and most important teachers. They understand the fundamental role that relationships play between schools, families and communities. This
site was built to help districts and communities build authentic, effective family engagement systems. Below, essential information on family engagement is organized using modules. Since family engagement work
is hands-on and must be tailored to meet the needs of families in your community, it is recommended that districts/programs utilize this resource with a professional learning community (PLC). Participants should
choose which resources and tasks are most pressing and relevant to their work.

Part I: Family Engagement Professional Learning Modules: Learning and Exploring

S R GR VRS EL E EA | 2. Using Theory to Ground Your Family Engagement Work | 3. Leamning About Families | 4. Influence of School Culture | 5. Models, Frameworks, Toolkits || 6. Program Development and Evaluation

Introduction to Family Engagement

I. Module 1: Introduction

Effective, authentic family engagement plays a critical role in the educational experiences and outcomes of children and families. In this module, you will be focusing on important definitions associated with family engagement. You will be exploring
your understandings of families and family engagement, examining what they mean to you, your colleagues, and to families. At the same time, you will be considering the school's role in establishing relationships and working in partnership with
families. You will also learn about the benefits of family engagement and common barriers to effective family engagement

Throughout this course, our approach to learning about and working with families is strength-based. We need to be authentic and intentional about building relationships having academic and life success at the core. Relationships with families are the
foundation. All staff need opportunities to not only learn about families and family engagement, but also how to build relationships and work collaboratively and effectively with families. District and community leaders need to leamn how to implement and
lead integrated, systemic family engagement

From the start, your leadership and organization need to buy in to the importance of family engagement. This module contains a small sample of the abundance of information related to the benefits of family engagement. Organizational beliefs and
priorities can be a tremendous asset or they could be a barrier. With this in mind, it is essential that programs/districts examine and address barriers to engaging families and to families being engaged. This analysis will play a critical role in your
family engagement work, from professional learning needs to strategies and plans

Lastly. we will "begin with the end in mind” by looking at a plan for family engagement. That is, what do we want to create by the end of this course? As you plan your approach to designing and implementing your family engagement system. you will
want to keep two key resources in mind: The Dual-Capacity Framework and the Parent, Family, and Community Engagement Framework. Elements of these frameworks have been built into this course

Il. Module 1: Objectives and Learning Activities

Learning Objectives

1. Participants identify diverse interpretations of the meanings of key terms, like family, family engagement, and involvement




Kevin Durant — MVP Acceptance Speech
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Discussion

Leadership

Professional Practice

PreK-3 Systems

How am | serving as » bridg =
services [childcare, preschool and home care) and
my elementary school?

What o
teachers to improve our capacity to communicate
with and engege families?

s family and community engagement part of our
expected job descriptions, wark, etc.?

How do | act to ensure that all children, sspedally
those from disadvantaged households, have sccess
to extended leaming opportunities?

How do families i

Hawe we mapped the sftarschool and summer

nd supparting their children's progrezs?

leaming bl 1o children in our
school and made porents aware of them? Iz there
more we could do or provide?

How do | support family its
importance to staff, families, and stakeholders?

Do we have designated t=ams to think shout what's

needed to improve our lesrming
commurity, based on staff and community input?

World's Best Workforce

3/29/2018

‘Baed on what you have lesmed or waorked on today, develop strateg chieving your World

Leading for educational excellence and equity, every day for every one.

education.state.mn.us
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Thank you!

Mike Brown

mike.p.brown@state.mn.us
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