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Cindy Murphy 
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Consideration for 

Early Entrance to Kindergarten 

Teresa Argo Boatman 



Initial guidelines 

• Age Requirements 

– Most districts have cut off of mid to end of October for 

consideration 

• Skill Expectations 

• Social Expectations 

• Emotional Maturity 
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Guidelines 

• LANGUAGE AND LITERACY 
– Follows simple 2-3 step directions 

– Demonstrates early reading skills or has begun reading 
basic books 

– Engages in writing activities using shapes or letters 

  

•  MATH/PROBLEM SOLVING 
– Names basic colors and common shapes 

– Sorts objects into groups by color, shape, or size 

– Understands math concepts of above, under, in front, 
behind, beside, few, more, big, little, long, and short 

– Basic understanding of adding and subtraction in oral story 
problems and/or calculating 
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Guidelines 

• INTELLECTUAL  POTENTIAL 

– The child is moderately or highly gifted (IQ above 130) 

– Achievement level at or above mid to end of 

kindergarten levels in reading and math 
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Guidelines 

• PERSONAL CHARACTERISTICS 

– Attends to task/listen for 10-15 minutes in a group setting 

– Manages transitions and accept changes in routines 

– Responds appropriately to limits and directions 

– Likes math and reading and wants to start school 

– Interest in previous school experiences 

 

• SOCIAL-EMOTIONAL 

– Interacts easily with one or more children in a variety of 

activities and variety of ages 

– Demonstrates social maturity, emotional stability, and 

confidence  

 
10 



Guidelines 

• SELF-HELP 

– Performs self-care tasks such as using the bathroom, 

wiping nose, and washing hands  independently 

– Dresses self including outdoor clothing 

• FINE MOTOR 

– Practiced using pencils, crayons, and scissors 

– Demonstrates consistent participation in small motor 

activities and close-range visual tasks 
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Assessment components 

• Intellectual Skill 

– Stanford Binet V 

– Wechsler Preschool Primary Scale of Intelligence 

• Achievement Level 

– Reading, Math, and Writing levels 

– Woodcock Johnson or Wechsler Individual 

Achievement Test 

• Behavioral Information 

– Developmental History 

– BASC (Behavioral Assessment System for Children) 
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Behavioral observations during testing 

• Ability to engage independently 

• Length of focus during assessment 

• Sociability / Shyness 

• Interests and Hobbies 

• Depth of responses, follow up to questions 

• Separation from parents 

• Engaged in learning experiences outside school 
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Resources 

• Reforming Gifted Education by Karen Rogers 

• Selection of Candidates for Early Admission to 

Kindergarten and First Grade (1991) Southern, 

E.T and Jones, R. can be found on 

Davidsongifted.org 

• Academic Acceleration:  Is it Right for My Child 

(2012) Scheibel, S. can be found on 

Davidsongifted.org 
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Osseo materials 

• http://www.district279.org/parents/Kindergarten/

documents/2013/13-

14_EarlyEntrKindergarten.pdf 
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Considering Early Entrance for Diverse 

Populations 

Monica Durgin 



Facts about Cultural and Linguistically 

Diverse Students  

 By the year 2030 the 

majority of school 

children in the United 

States will be non-White.  
(U.S. Census Bureau, 2002) 

 The number of 5-to 24-year-olds who were 
reported as speaking a language other than 
English at home has grown from 6.3 million in 
1979 to 13.7 million in 1999.  (NCES, 2003)  
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3 Core Considerations of DAP:      

Developmentally Appropriate 

Practice    

• Knowing about child development and learning.  

– What is typical at each age and developmental stage 

• Knowing what is individually appropriate.  

– Each child’s interests, abilities, and developmental 

progress. 

• Knowing what is culturally important.  

– The family’s values, expectations, and factors that 

shape the children’s lives at home and in their 

communities. 
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Criteria for Appropriate 

Assessment 
• Fair - Unbiased and culturally relevant, allows for 

individual diversity, results benefit child 

• Multiple Sources of Information - Family 

reports, teacher observations, tests, interviews 

• Context - Familiar tasks and functional skills, 

everyday experiences 

• Setting - Familiar people and places, where the child 

is comfortable 

• Continuity - Regular, systematic and planned 

observations over time 
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Consequences of Violating 

One of the Criteria 

• We may not have reliable 

information 

• The information could have limited 

use 

• The decisions we make based on 

that information may be flawed 
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Observation 

• To watch or regard with attention 

or purpose to see or learn 

something 
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What You Bring To Observing 

• Culture 

• Individuality (temperament, 

interests, experiences, 

feelings) 

• Expertise 
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 “The challenge for teachers is 

to overcome the tendency to 

see their own individual and 

cultural perspectives as the 

norm and others’ cultural 

perspectives as deviations“ 

        (Bowman, 1992, p. 130).    
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Responding to Cultural and 

Linguistic Differences  

• Cultural Values, Beliefs, and 

Socialization 

• Goals and Expectations  

• Beliefs about Development 

• Parental Roles 

• Language 
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School Readiness 

• The skills, knowledge, 

behaviors, and 

accomplishments that children 

know and can do as they enter 

kindergarten.  
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School Readiness 

 The skills, knowledge, 

behaviors, and 

accomplishments that children 

know and can do as they enter 

kindergarten.  
 

•  How Kids Show What 

They Know and Can Do?  
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Reflecting on Past 

Experiences  

• Think of a time when you or a child 

you know (your own child or a 

student) was evaluated unfairly. How 

did you/they feel? 

• Is there anything that could have 

been done differently to change the 

situation?  

• If so, what?  
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NAEYC Recommendations for the 

Screening and Assessment of English-

language Learners  

• Position Statement adopted Summer 2005. 
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Using Screening and Assessment for 

Appropriate Purposes 

• Assessment of young children should occur 

for specific and beneficial purposes. 

• This caution is very important when 

assessing young English-language learners 

because few appropriate assessments are 

available for these children. 
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Culturally and Linguistically Appropriate 

Assessments.  

• Assessment tools and procedures are 

aligned with the specific cultural and 

linguistic characteristics of the children 

being assessed. 

• Do not contain inappropriate referents to words or 

objects that are unfamiliar to the child or may 

carry a different meaning than the one intended 

• Are conducted in environments that value and 

reflect cultural and linguistic diversity 
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Culturally and Linguistically Appropriate 

Assessments 

• Assess child’s proficiency in the home 

language and in English. A dual language 

approach is recommended because of the 

unpredictable, changing nature of second-

language acquisition.  

• Translations of English-language instruments 

are carefully reviewed for linguistic and 

cultural appropriateness by native speakers 

well versed in the complex issues of 

assessment and translation. 
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Using Standardized Formal Assessments 

• Decision makers and those assessing young 

children are aware of the concerns and 

cautions associated with using standardized 

formal assessments with young English-

language learners. 

• It may be appropriate to incorporate 

accommodations to allow young English-

language learners to show a true picture of 

their abilities. 
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Characteristics of Assessments Used to 

Support Learning and Development 

• Classroom based, systematic observational 

assessments, using culturally and 

linguistically appropriate tools. 

• Based on multiple methods and measures. 

• Ongoing, repeated over time 

• Involve two or more people 

• Age appropriate 
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Characteristics of Those Conducting 

Assessments 

– Are primarily teachers 

– Know the child 

– Are bilingual and bicultural.  

– Are knowledgeable about language 

acquisition, including second-language 

acquisition 

– Are trained and knowledgeable about 

assessment and on assessment of young 

English-language learners in particular 
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The Role of the Family in the 

Assessment of English-language 

Learners 

• Professionals seek family information and 

insight regarding assessment of their children. 

• Family members should not be expected to 

conduct or interpret during formal 

assessments, or to draw assessment 

conclusions. 

• Professionals regularly inform and update 

families on their child’s assessment results in 

a way that is easily understood and 

meaningful. 
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Visions Behind These 

Recommendations 

• Technically sound and developmentally, 

linguistically, and culturally appropriate 

assessments would be available for all purposes 

and settings. 

• All early childhood professionals would be fully 

prepared to assess diverse children in ways that 

support their learning and development. 

• A policy environment with both the resources and 

political will to support the needs of young 

English-language learners and their families. 
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Authentic Assessment 

 “Assessment of young children 

relies heavily on the results of 

observations of children’s 

development, descriptive data, 

collections of representative work 

by children, and demonstrated 

performance during authentic, 

non-contrived, activities.” 
(Bredekamp & Copple, 1997, p21) 
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The NAEYC Code of    

Ethical Conduct 

• Offers Guidelines for Responsible 

Behavior in Early Childhood 

Education. 

• Sets forth a common basis for 

resolving the principal ethical 

dilemmas encountered in early 

education & care.  
(From the Preamble to the Code) 
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What Are The Values of  
Your Program?   

• Educational philosophy 

• Teaching approaches 

• Partnerships with families 

• Support for diversity 

• Openness & directness 

• Participatory management 
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What Are The Values of  
Your Program?   

• How can these values be reflected 
in your policies and procedures for 
Early Kindergarten Entrance? 

• How can you create inclusive and 
equitable policies that address the 
needs of all children, families and 
staff? 
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 “Families and communities send 

the best children they have to 

schools; children enter 

kindergarten curious and ready to 

learn; mothers and fathers believe 

in their children and in their 

potential to achieve”  
             (Goodwin and Macdonald, 1997)   
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Considering Parent Perspectives 

Nikole Logan 



Kindergarten Early Entrance 

What is the purpose? 

1. Consider ways to implement a more fluid and 

pleasurable transition for children and families 

that includes partnerships of stakeholders, 

2. Increase the awareness and value of parent 

voices in academic decision making, 

3. Encourage opportunities for parents to acquire 

knowledge of social and academic strengths of 

their child(ren), 

4. 2013 MN Statute 
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Kindergarten Early Entrance 

2013 Minnesota Statute 
124D.02 School Board Powers; Enrollment  

Subdivision 1. Kindergarten instruction 

 

The comprehensive evaluation must use valid and 

reliable instrumentation, be aligned with state 

kindergarten expectation, and include a parent 

report and teacher observations of the child’s 

knowledge, skills and abilities. 
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Kindergarten Early Entrance 
What does the research say? 

“Given that early social performance and 

academic achievement are predictors of later 

school success, ensuring that children get off to 

a good start in Kindergarten is critical.” 
 Patton and Wang - Ready for Success: Creating Collaborative and 

Thoughtful Transitions to Kindergarten 

 

“Experiencing early academic and social success 

can pave the way for children’s later positive 

school adjustment.”  
 Pianta and Kraft-Sayre - Successful Kindergarten Transition: Your 

guide to connecting children, families, and schools 
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Kindergarten Early Entrance 
What does the research say? 

4 Critical Partners that affect a child’s adjustment to 

Kindergarten: 

1. Teachers (administrators, school 

representatives, etc.) 

2. Family 

3. Peers 

4. Community 

 
Pianta and Kraft-Sayre - Successful Kindergarten Transition: Your guide to 

connecting children, families, and schools 
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Kindergarten Early Entrance 
What does the research say? 

Developmental Model of Transition 

Pianta and Kraft-Sayre - Successful Kindergarten Transition: Your guide to connecting 

children, families, and schools 
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Kindergarten Early Entrance 
What does the research say? 

Children face enormous discontinuities between 

preschool and kindergarten as they enter 

elementary school for the first time. These 

discontinuities, which also affect families and 

teachers, underscore the importance of this 

period.  

 
Pianta and Kraft-Sayre - Successful Kindergarten Transition: Your guide 

to connecting children, families, and schools  
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Kindergarten Early Entrance 

In order for children to feel safe and secure in their 

environments, they need to be equipped with 

information. Parents have the same needs. 
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Kindergarten Entrance 
Motivations 

What are common motivations behind early 

admittance? 

1. Parents believe the child could use more 

structure or academic challenge, 

2. The child’s peer group is moving forward,  

3. Siblings are also of school age, and  

4. Cost of childcare.  
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Kindergarten Entrance 

How do we support families in the decision making 

process? 
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Kindergarten Entrance 
Parent Voices 
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Kindergarten Entrance 
A success story 
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Kindergarten Entrance 
A success story 
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Kindergarten Entrance 
A success story 
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Kindergarten Entrance 
A success story 

20 years later 
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Kindergarten Entrance 
A success story 

30 years later… 
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LUNCH 

 

WIKI ADDRESS: 

wiki: 

mnprek-3.wikidot.com/kindergarten 

 

 

12:30 – 1:15 

http://ecadmin.wikidot.com/kindergarten
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Additional Feedback 

 

Other Workshops 

 

Resources to Share around K 



Considerations on Assessment 

 

Developmentally Appropriate Methods 

 

Megan Cox 



Revisit Early Entrance Statute 

If established, a board-adopted early admissions policy must 

describe the process and procedures for comprehensive 

evaluation in cognitive, social, and emotional 

developmental domains to help determine the child's ability to 

meet kindergarten grade expectations and progress to first 

grade in the subsequent year. The comprehensive 

evaluation must use valid and reliable instrumentation, be 

aligned with state kindergarten expectations, and include 

a parent report and teacher observations of the child's 

knowledge, skills, and abilities. The early admissions policy must 

be made available to parents in an accessible format and is 

subject to review by the commissioner of education. The 

evaluation is subject to section 127A.41. 
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First, some ethical considerations… 

• Above all, do no harm 

– We shall not participate in practices that discriminate 

against children by denying benefits, giving special 

advantages, or excluding them from programs… 

 

– We shall involve all those with relevant knowledge of 

the child…  

 

– We shall use appropriate assessment systems which 

include multiple sources of information… 

 

NAEYC code of ethics, 2005 
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What is comprehensive evaluation?  

• Multiple developmental domains 

 

• Includes multiple sources of 

information 

 

• Aligns to standards or agreed upon 

criteria 
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Some context… 

Within any population, you can assume normal 

distribution 
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Must be across multiple domains… 
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Foundational knowledge and skills 

• Persistence and task orientation 

• Enthusiasm for learning 

• Knowledge of letters and correct grammar 

• Manages feelings and emotions in appropriate 

ways 

• Creativity 

• Attention / flexible memory 
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Multiple domains 

• Questions 

– Can you get cognitive and social/emotional- 

 Within one assessment? 

 Bundled assessments? 

 

– What are the trade-offs? 

 Cost 

 Convenience 

 Training  
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Best practice in early childhood assessment 

• Assessment needs to be 

– Reliable 

– Valid 

– Standardized & Individualized 

• Assessment needs to occur 

– In familiar settings with familiar adults 

– Have multiple sources of data 

– Include parent report as integral part 

• Assessors need to know 

– Typical child development 

– The child as  an individual 

– Multiple domains of learning and development 
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Reliability, Validity & Standardization 

 

• Standardized 
– Administered the same way each time it is 

administered regardless of administrator 

• Reliability 
– Internal consistency 

– Inter-rater 

• Validity 
– Construct 

– Concurrent 

– Predictive 

Are not always equal to “norm-referenced” or 

“achievement” 
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Keep in mind… 

• A one-time snapshot of a child entering a 

kindergarten classroom cannot capture all of the 

cumulative experiences in programs, in the 

home, and in the community of a young child 

from birth to that day in kindergarten (Snow, 

2013). 

 

• What standards does your district deem critical 

for success in first grade?  Second grade? 

Third? 
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Familiar adults, settings and tasks 

• Parent input should be first line of inquiry 

– Many EC assessments have this built in 

 

• Child’s early childhood provider or teacher  

– Can produce evidence of child’s likely achievement 

– Can relay information to K teachers 

 

• Child’s early childhood classroom/environment 

– Set up functional tasks that approximate needed skills 
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What about adaptations? 

• Child from culturally or linguistically diverse 

background? 

– Interpreters 

– Assessment that is translatable  

– Functional tasks that are culturally appropriate 
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How do you know the assessment is 

aligned to K expectations 

• What are the kindergarten expectations? 

– Early Learning standards (beginning of K) 

– Kindergarten standards (end of K) 

• Each have multiple domains that need to be 

included 

• Procedure in place for assuring alignment?  

– Alignment studies 

– Expert panel / informed opinion 
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Alignment studies 

 

• How well does this assessment align to the 

ECIPS and K standards? 

– Not aligned ( less than 50% of items align) 

– Partially aligned (50% to 79% of items align) 

– Fully aligned (80% or more of items align) 

• In your opinion, do the standards align along a 

developmental continuum? 

– If you answered not aligned or partially aligned, please 

indicate the gap in alignment overall and how to fill  

 

 

 

Sample questions for experts 
 

76 



Recommendations for assessment 

procedures 

• Include multiple assessors/inputs 

– Child’s preK teacher, parent, K teacher from district 

• Conduct the assessment in familiar settings 

– Child’s ECE program or other familiar place (home) 

• Use both functional tasks and direct assessment 

• Consider executive function and 

social/emotional readiness with equal weight to 

cognitive 
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Scenario 

Additional 
testing as 
necessary 

Child observed 
by kindergarten 
and assessment 

staff 

Child is 
observed in 

natural 
environment 

Parent Request 
Early Entry 

Parent consults 
early educators 
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Questions/ Comments 

Policy Questions 
Debbykay Peterson 

Debbykay.Peterson@state.mn.us 

 

Assessment Questions 
Megan Cox 

Megan.Cox@state.mn.us 
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Key Considerations for Early Entrance to 

Kindergarten and First Grade Policy 

Wendy Behrens 

Gifted and Talented Education Specialist 



• Board adopted policy must describe the process 

and procedures for comprehensive evaluation in 

cognitive, social, and emotional developmental 

domains 

• Must use valid and reliable instrumentation, be 

aligned with state kindergarten expectations, and 

include a parent report and teacher observations of 

the child’s knowledge, skill, and abilities. 

• Must be available in an accessible format and is 

subject to review by the commissioner of education. 

124D.02 BOARD POWERS:  ENROLLMENT 

Subdivision 1.  Kindergarten instruction 
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120B.15 GIFTED AND TALENTED STUDENTS 

PROGRAMS 

School districts must adopt procedures for the 

academic acceleration of gifted and talented 

students. These procedures must include how the 

district will: 

(1) assess a student's readiness and motivation for 

acceleration; and 

(2) match the level, complexity, and pace of the 

curriculum to a student to achieve the best type of 

academic acceleration for that student. 

 

 

 

 

 

( 
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(d) School districts must adopt procedures consistent 

with section 124D.02, subdivision 1, for early 

admission to kindergarten or first grade of gifted and 

talented learners. The procedures must be sensitive to 

underrepresented groups.  

 

120B.15 GIFTED AND TALENTED 

STUDENTS PROGRAMS 
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The referral process is available to all 

All populations are served 

Student evaluation is fair, objective, systematic  

Policy and procedures are openly 

communicated 

The parents and community have access to 

policy document and procedure guidelines 

Good policies are characterized by 

accessibility, equity and openness  
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 The forms and types of acceleration are specified 

 The entire process is detailed  

 Decisions are made by teams not individuals 

 The team creates a written plan 

 The policy specifies the process include a monitored 

transition period 

 Some district may specify if/when decisions can be 

reversed 

Good policy provides guidelines for 

implementation 
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Short-term needs are identified and addressed:  

 - How will the parents be notified? 

 - How will the student placement be 

 determined? 

 - What will be communicated to the staff? 

 - Will additional support be available? 

 - How will the student’s transition be monitored? 

 - Will there be a trial period? 

 - Will there be an appeals process? 

  

Good policies provide guidelines on 

administrative matters 
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 Long-term needs are addressed: 

 -Is guidance available throughout the K-12 

 system? 

 -Is there a process in place to revisit the 

 acceleration?  Is one year sufficient? 

 



 Is an appeals process is available? 

 Is a system for data collection is in place? 

 Is a plan is in place to review and evaluate the 

policy for effectiveness on a regular basis? 

 

Good policies prepare for unintended 

consequences 
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Cognitive 
Functioning 

Personal 
Characteristics 

Learning 
Preferences 

Interests 

Is processing and 
achieving well 
above age peers 

Is independent and 
motivated 

Enjoys visual and 
small motor 
activities 

Likes academic work 
and has exhausted 
what preschool can 
offer 

Scores as 
moderately or 
highly-gifted on 
individual 
intelligence test 
(>130) 

-Wants to start 
school 
-Is highly motivated 
to learn 
-Is comfortable with 
older children 
-Has longer 
attention span than 
age peers  

-Has preference for 
reading and/or 
math activities 
-Demonstrates 
consistent 
participation in 
small motor 
activities and close-
range visual tasks 

-Likes reading 
activities 
-Likes math 
activities 
-Had wide-ranging 
interest in previous 
preschool situations 
 

 1 of 2 

A gifted learner who is a candidate for early 

entrance typically: 
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Cognitive 
Functioning 

Personal 
Characteristics 

Learning 
Preferences 

Interests 

Is processing and 
achieving well 
above age peers 

Is independent and 
motivated 

Enjoys visual and 
small motor 
activities 

Likes academic 
work and has 
exhausted what 
preschool can offer 

A gifted learner who is a candidate for early 

entrance typically:     

90 

Shows readiness for 
reading and good 
math reasoning, or 
is already reading 
and calculating 

Is socially mature, 
emotionally stable, 
perceptive, 
confident 
-Is independent in 
action 

Likes being 
challenged and 
perceives school as 
a place to learn 

 
 
 
 
 

2 of 2 

From Re-Forming Gifted Education by Karen Rogers 



Parents can provide valuable information 

about their children. 

 

What evidence might they see? 

 

         

 

Parent referrals 
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Parents may observe some of these 

indicators of ability, achievement, aptitude:  

• Child understands and 

uses words better than 

other children his/her 

age;  

• Child is curious about 

many things and asks 

questions often;  

• Child is very good at 

working puzzles or 

solving problems;  

 

• Child has a great sense 

of humor and 

understands jokes more 

than other children 

his/her age;  

• Child has a good memory 

and remembers details of 

conversations or stories;  

• Child is interested in 

difficult concepts such as 

time and space;         1 of 7 
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Parents may observe some of the following: 

• Child concentrates on 

certain activities much 

longer than other 

children his/her age;  

• Child reads (and 

understands text) in 

picture books or 

chapter books;  

 

•  Child figures out math-

related problems better 

than other children 

his/her age. 

 

 

 

 

 
2 of 7  
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Parents may observe some of the following 

school and academic indicators:  

• Child enjoys learning 

new information or 

skills;  

• Child anticipates in 

community-sponsored 

activities such as 

sports, dance, 

gymnastics, library and 

museum programs;  

 

• Child believes he/she is 

capable of succeeding 

at new tasks.  

 

 

 

 

 
 

 

3 of 7  
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• He/she has average fine and large motor 

coordination (i.e., holding a pencil, skipping);  

• He/she is able to use the computer to play games or 

find information.  

• Child is enthusiastic about going to kindergarten or 

first grade. 
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Parents may observe these developmental 

indicators and attitudes: 
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• Child thoughtfully considers feedback and criticism 

and modifies behavior appropriately;  

• Child often behaves in a way that is positive and 

effective;  

• Child has good interpersonal skills with age-mates, 

and has excellent interpersonal relationships with 

adults in a teaching role.  
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And these interpersonal skills: 

96 



• The child has one or more older siblings in the grade 

in which he/she will be placed if admitted by early 

entrance which may cause social/emotional issues 

in the family. In which case, acceleration may not be 

advisable.  

• The child often did not want to attend preschool or 

missed preschool often because of illness or family 

issues.  

 

 
6 of 7  

 

Special considerations: 

97 



Parent/family/guardian understands child’s success in 

school depends on support provided at home and is 

able to give the child additional support to help in his/her 

transition. 
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adapted from the Ohio Department of Education Parent Acceleration Request 

 

 

Key parental/family/guardian support is 

required 
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Visit the workshop wiki: 

http://mnprek-3.wikidot.com/kindergarten 

 

Visit the MDE website: 

http://education.state.mn.us/mde/index.html 

 

Wendy Behrens, Gifted Education Specialist 

wendy.behrens@state.mn.us 

  

Debbykay Peterson, Division of Early Learning 

debbykay.peterson@state.mn.us 
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